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INTRODUCTION

Note that before proceeding with reading my Design Research
documentation, please begin first with my ST publication, Mendling
Open Wound, where the thinking and analysing process of the
research is explained.

introduction

In a flash, a significant portion of this research has deepened and
established itself over the last few semesters. Starting from
semester 2, where the foundation of my research began to take
shape, | embarked on identifying the intrinsic motivation behind
what the research means to me. This journey has led me to redis-
cover who | am, what | stand for and most importantly, my broader
sense of purpose.

The whole is greater than the sum of its parts
Aristotle

Reflecting on the past, while not knowing how the various com-
ponents of my research would unfold, | find myself content here,
realising that the entirety of my work thus far has provided me with

a profound understanding that the whole can indeed be greater and
more powerful than the sum of its parts. This realisation has enriched
my perspective, both personally and professionally, demonstrating
how my entirety, in turn, can contribute to a more meaningful and
impactful outcome for others | will cross-path in the near future.

L0
This Design Research documentation is a glossary of iterations and
exercises that culminate as the Final Design, which is a learning or
educational module leading to Regenerative Design. It is crafted to
be applicable to Higher (Arts & Design) Education and the Ecologi-
cal and Regenerative professional field. Key iterations are explained
and reflected upon in the following chapters. As noted in my ST
publication, my research iterations were designed and implemented
by guiding two semesters of Regenerative Practice with 2nd and 3rd-
year students (2023/24) from Willem de Kooning Academy, majoring
in Transformation Design. The diverse and insightful input from these
two groups has enriched my understanding of the limitations and
potential of Regenerative design principles in educational contexts.
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inerals and organic
ining all life forms and

LEXICON

Earth*: Humus-rich soil, comprisi
matter, is fundamentally essenti
ecosystems.

Holding S| : To create and harn non-judgemental a
suppov‘tive‘l space that allows transformative change a

restoration t ur.

»

Interconnectedness: The term refers to the recognitic’-
preciation of the complex web of relationships and intera s that
exist within our ecosystems, societies and economies. Hence, the

health a ll-being of one part of the system is closely linked to
its related parts.

Learning to Unlearn: !onsciously evolving cognitive perspectives

to embrace diverse species and contexts, unlearning biases for
holistic understanding.

“

More-than Nature: The interconnected ecosystem comprises all
living organisms, including humans, other life forms and their envi-
ronments, fostering mutual dependencies. It resembles ecologist
David Abrams’ term “More-than-Human World". It is to supersede
the word “Nature” cultivated in an industrial growth-driven society,
which regards a context excluding the human species.

“Will NonHumans benefit, like Humans, from the promise of
salvation? In other words, will NonHumans be resurrected too?”
Bruno Latour

NonHuman: A term that is more specific than ‘other than Human’
species and refers specifically to living organisms that are not clas-
sified as humans. It predominantly encompasses animals, although
it can also extend to other life forms like plants, fungi, bacteria and
other microorganisms. NonHuman species are defined by their
biological characteristics and evolutionary relationships distinct from
Humans

Potential: A fundamental principle of Regenerative development
emphasizes that potential embodies the intrinsic capability and

capacity for gr and transformation. Potential can be realised,

whereas probl can only be solved. Potential direct its focus

forward, while problem-solving often looks backwards. L
v

1)



lexicon

Imaging: The role of imaging, also known as mental immersion in
this research, draws inspiration from Confluence teaching, a con-
cept pioneered by George Isaac Brown and Stewart B. Shapiro in
the 1970s. It holds a crucial position by enriching participants’ com-
prehension and involvement across various contexts. Alternatively
- known as Humanistic and psychological education, it evolved with
o the belief that education should simultaneously cater to learners’
intellectual and emotional development. Typically, educators struc-
— ture lessons with objectives categorised into cognitive, affective
= and psycho motor domains. Cognitive objectives entail acquiring
= knowledge, affective objectives involve nurturing attitudes and
emotions, while psycho motor objectives pertain to mastering ma-
nipulative and motor skills. Integrating with Confluence education,
mental immersion encompasses inner visualisation methods to
place images in the mind while projecting deeper comprehension.
This approach enhances accessibility and relatability, especially
when grappling with intricate concepts in Regenerative practice.

990

eta

Gunte

In iterative settings, mental immersion helps participants grasp
abstract ideas by connecting inner representations with prior
knowledge and experiences. They contextualise information by
vividly picturing concepts, promoting engagement and deeper
learning. This method pushes for critical and creative thinking by
encouraging the exploration of multiple perspectives. Envisioning
scenarios enables individuals to anticipate consequences, enhanc-
ing potential-driven skills.

Educators guide individuals through inner visualisation from
personal landscapes to project outcomes to enhance emotional
processing and resilience. Similarly to meditation, participants are
prompted to delve into their inner understanding, often with eyes
closed, to minimise external distractions and information. Each
immersion session focuses on a single focal element, facilitating a
journey towards empowerment as participants access their unique
inner resources. This mental immersion aids in applying knowledge
across various settings, catering to holistic development. Partici-
pants are encouraged to engage in these practices autonomously
and privately to encourage self-observation and self-awareness,
crucial for personal progression.

15
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DESIGN RESEARCH QUESTIONS:

QI,'

@

How can |, as a designer and educator, design
accessible and innovative methods to help transition
into Regenerative Practice?

The Regenerative movement is widely practised across
various industries, including agriculture, the built environ-
ment and medicine. However, there is a noticeable gap in
educating people about what Regenerative Design entails
and its significance. Therefore, | view my role as a catalyst
for raising awareness, guiding understanding and facilitat-
ing the transition to Regenerative principles. By bridging
the gap between theory and practical application, | aim

to inspire and empower individuals and communities to
embrace Regenerative design, ultimately contributing to a
more sustainable and resilient future.

How can | develop a reformed mental framework to
unlearn cognitive skills influenced by an industrial
growth-driven society?

While drawing from and analysing the works of various influen-
tial authors, ranging from environmental activist Joanna Macy
(Works that Reconnects) to systems theorist Fritjof Capra (The
Systems View of Life) and from philosopher Roman Krznaric
(The Good Ancestor) to practitioner Janine Benyus (Biomim-
icry 3.8), a common theme emerges: the urgent necessity

for our cognitive abilities to embrace new mindsets in order
to enact life-sustaining differences within the intricate web

of our living systems. Incidentally, the three most prominent
cognitive concepts that highlight the practice of care are Em-
pathy, Reciprocity and Long-Term Thinking. This is where the
framework “Learn(ing) to Unlearn” begins.

Qfl.

design research questions

* How can | design participatory tools and exercises

to narrow the gap between Human and NonHuman
species?

The practice of care is central to the design of the tools and
exercises in this research. It emphasizes the three inter-
connected and essential cognitive traits mentioned in Q2.
Participants engage in this process using curated methods to
facilitate the practical implementation of the exercises. By in-
corporating imaging and emotional elements into the design
process, they can deepen their understanding and achieve
significant outcomes that resonate with personal experiences
and feelings towards NonHuman species. This element is
crucial for learning within our More-than Nature context.

How can Regenerative Practice be integrated and
enhanced into the Higher Arts & Design Education
curriculum?

As explained in Qi, there is an urgent need to educate on the
concepts of Regenerative Practice, particularly to our gener-
ation of future custodians in tertiary education. This urgency
arises as neurodevelopment is still taking shape within this age
group and their evolving maturity begins to grasp complex
issues. Engaging students through art and design encourages
creativity, critical thinking and problem-solving skills essen-
tial for addressing societal challenges. By integrating these
disciplines, students not only acquire practical skills but also
develop a profound understanding of the interconnectedness
between human and NonHuman environments. This under-
standing can inspire innovative ideas that prepare them to
collectively lead in building a Regenerative future.
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TOWARDS THE WHOLE; THE FINAL DESIGN

The Final Design, representing the culmination of the research,
comprises a series of interconnected and participatory exercises. Its
goal is to generate a growing impact, enabling a transition towards

a Regenerative practice paradigm. This transition was evidenced in
the semester projects of the student participants, where collabo-
rative, sustainable and innovative design within their communities
played a pivotal role. For documentation of the student projects,
refer to my ST publication, “Mending Open Wound,” pages 52-67.0

The subsequent pages outline the ‘methodology’ and tools’
devised to encapsulate my final design, including a module map
that integrates the activities. Additionally, ‘concepts’ and ‘stimuli’
derived from Regenerative Practice are provided as supplementary
information that guided the teaching process.

At the start of the semester, student participants engaged in a
reflective exercise by maintaining a routine journal. This practice
aimed to monitor new learnings and document incremental steps
towards a mindset shift. Keeping a record of written entries and/
or visuals is crucial for identifying self-observations (with changes)
and self-actualisation (with goals). Journaling caters self-awareness,
reflection and clarity, all of which are essential for Regenerative
thinking. It aids in recognising patterns, encourages creativity and
supports the development of an evolving perspective, facilitating
the emergence of both inventive and compassionate solutions.

reflection on participants’ journal:

During the semester, a range of journals, both analog and digital,
were established. Journals persist as powerful instruments for
monitoring participants’ understanding and comprehension,
particularly concerning abstract concepts. Participants can revisit
these journals at the term’s conclusion and delve deeper if they
wish.

the final design
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Pages from a journal written by student participant Lena provides
insights into her thoughts and understanding of her surroundings
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The Learn(ing) to Unlearn model

framework

The Learn(ing) to Unlearn model focuses on modifying our cogni-
tive traits of Empathy, Reciprocity and Long-Term Thinking that are
shaped by a society structured by Industrialism and exponential
growth. This model reflects the Regenerative principle where, to
allow a positive systemic change in our outer sphere (society), our
inner development must first be altered, especially along with
More-than Nature characteristics. Instruments are designed to
associate with each trait. They are interconnected, supporting and
enhancing one another through the relationships that bond them.

This framework is designed to respond to design question Q1,
How can |, as a designer and educator, design accessible and inno-
vative methods to help transition into Regenerative Practice?

and design question Q4,

How can Regenerative Practice be integrated and enhanced into
the Higher Arts & Design Education curriculum?

O Methodologies (key areas of cognitive relearning)

O Tools (participatory exercises or activities relating to respective
methodologies)

¢ Concepts (of Renegerative practice and development)
-f ':- Stimulus (extra anecdotes)
‘ems®

@ Goal (Towards a Regenerative and Life Sustaining society
or "The Great Turning”)

. - Context (inner development that aligns with More-than Nature)

Context (outer environment where systems change takes place)
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ON METHODOLOGY

The methodology of my final design underscores the significance of
cognitive transformation through the practice of care. It derives and
emphasises the three interconnected and essential cognitive traits
mentioned earlier. Participants engage in the journey of Learn(ing)

to Unlearn using designed instruments and tools to experience the
practical outcome. By infusing affectivity or the influence of emotions
during the participation process, they can cultivate pathways towards
deeper understanding and impact that resonate with individuals’
sentiments and experiences.

The convergence of the three cognitive traits is a step closer to the
goal of inner transformation. It is named “The Great Turning,” a term
coined by psychologist Craig Schindler who believes humanity’s
self-inflicted threats to our lives require an transformative shift in our
thinking and behavior. Environmental activist and author Joanna
5. Macy popularised the same term through her lifelong devotion, The
Z Work That Reconnects. Macy believes a global movement towards
& ecological and social healing has already commenced. She defines
= “The Great Turning” as an ongoing era where pioneering prac-
titioners strive for a sustainable and just world by living against a
extractive and growth-driven society.

This methodology is designed to respond to design question Q2,
How can | develop a reformed mental framework to unlearn
cognitive skills influenced by an industrial growth-driven society?

Refer to ST publication, Mending Open Wound, page 32-47 for
details and sources that support the methodology.

on methodology

RECIPROCITY

.o d o
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ON TOOLS

This stage encompasses designing instruments or tools, ranging
from exercises to activities, to underpin and expand the methodol-
ogy of the research.

The tools are designed to respond to design question Q3,
How can | design participatory tools and exercises to narrow the
gap between Human and NonHuman species?

Refer to ST publication, Mending Open Wound, page 32-47 for
details and sources that support the tools.

on tools
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on tools

ROLE
PLAYING

This is an impersonation card game where players step into the

role of a NonHuman species to experience its threats. This game is
by far the most interactive and successful. Participants are able to
understand both the physical and mental objectives of the game.
Empathy becomes tangible as the game becomes personal when
participants are instructed to investigate a NonHuman species (their
persona) that is meaningful to them.

The simplest act of ‘excavating and seeking’ symbolises the cycles
of nourishment and renewal that sustain life. A handful of earth wit-
nesses this give-and-take. Referencing the theme of reciprocity in
the research, this exercise represents the interconnectedness of all
members in this living system, emphasising the need for harmoni-
ous coexistence. This activity is conducted after the Guild Forma-
tion exercise, where participants gain a better understanding of the
relationships and conditions pertaining to their chosen NonHuman
species and what it ultimately means.

Adapting Joanna Macy's Double Circle ritual to assist participants in
developing long-term thinking, it encourages envisioning decisions
and actions considering their impact on seven generations into the
future. Participants gather to reflect on their interconnectedness
with past and future generations, recognising the consequences of
present choices on future societies and ecosystems. This ritual urg-
es individuals to act as stewards of the Earth, encouraging a more

26 . . .
sustainable and equitable world for generations to come.

27

Student participants play and explore the Role-Play card game

on tools



ROLE PLAYING CARD GAME (EMPATHY)

on tools

Vulnerable Species

GROUND SQUIRRELS
Sciuridae

d squirrels are small rodents with round bodies and

typically long, bushy tails. Ther fur s smooth and varies in
to various coun-

tries, their population has been declining since the 1950s.

in threat to ground squirrss is the degradation of
their natural habitats, primariy due t0 agricultural develop-
ment for food production for human consumption.

Ground sairrels are considered pests in urban and subur
ban environments bacausa ther diet inclues vegetation,
shrubs, and flowers. They are known to inhabit vineyards,
potentially causing crop losses i their population i large.
enough. Additional, the species digs burrows under vines,
on golf courses, and in other suburban areas, which can
lead to pest problem.

LOOK FOR GRASSLAND

AND PASTURES

Habitant Loss

NN
A

GRASSLAND & PASTURES

Bromus erectus semidry grasslands

inense wan spranl s xtnsive foodprocc.
ion, many developed Counris re becoming more bult-
i o e ot o ot i,

Poor agrcultural practices can degrade soil and stip grass-
Tands of ffe. Without proper crop rotation, sl can become
infertle, rendering it inproductive for several years

Manocrapping, the practice of grwing only one crop at 3
time, depletes soi nutrients. Since grasslands rely on th
biodiversity of plants and animals, monocropping weakens.
the biome and increases its vulnerability to natural disas-
ters. Additonall, toxic pesticides used in agricultural fields
can be deadly for wid floa and fauna.

YOU MAY STAY PUT

Critcally Endangered Species

FRESH WATER CRAB

Gecarcinucidae

Freshwater crabs are crustaceans that thrive and breed in
cloan s et squatc bt They b n stears -
ning t

Near Threatened Species.

OTTER
Lutrinae
Often recognized for s cute, furry face and long, slen-

dor body with a brown back and creamy chest, the otter
in

nder rocka n the sream

Freshuate

2000.

e the akeration of dranage patterne, which dirpt ther

the introduction of industial chemicals and pesticides
ed Jated in

Tevc e poluton and Boa o, b atongeing
thesespecies. Cimate change oacerbates these sues by
causing acidifcation of streams, which of

Somius nd roproduin succes. Adltonaly hanges

change can stress crab populations, making t harder for
them to adspt and thrive in their natural envronments.

LOOK FOR HILL STREAMS

wildife, moved up the food chein, and caused death and
reproductive fiure.

Polutants in rivers, lakes, and streams, aong with habitat
loss from urbanization and deforestation, harm otter popu-
Iatons.Conalaon, removal of bakside vegetaion,dam
onstruction, wetland drainage, aquaculture, and other
e scoeties s e nmac st .

LOOK FOR LAKES
AND RIVERS

Hobitant Loss
\V/
A\

S

RIVERS AND LAKES

resh water sources

Trested discharges and sewage overflows pollute fresh-
water sources. Even after treatment, discharges remain
polutants and heavy rainfal can cause sewers to overflow,
releasing untreated sewage into lakes and rivers.

Excssive s of manur i agricture contibutes
cant nitrogen and phosphate to the environment, Factory
nchages: et e, anivogen o viide o
Sso ad 10 e pollsion.

Diffuse pollution, such as pollutants from car exhausts
washed into water by rain, continuously contaminates the.
environment. These small but numerous pollution sourc-
es collectively have a large adverse impact. Additionally,
long-polluted soi can eventualy threaten groundwater, a5
seen with il left on former garage stes

YOU MAY STAY PUT

Habitant Loss

HILL STREAMS

Fresh water sources
Pristne hil streams face ongeing vulnerability o pollt-

from construction sites, disposa of rash, and release of
chemicals into the watenways. These poliutants threaten
the deficate balance of the ecosystem and jeopardize the
sunvival of aquati species

Critically Endangered Species

HONEY BEES
Apis Melifera

Bees are part of the biodiversity on which we all depend
for our survival due to thei crucial ole in pollination.

Howaver, honey bees, bumble bees and soliary bees face
many threats and one that has received increasing atten-

tion i the use of agrochemicals. Agriculure intensifcation
accompanied by a drastic increase in scale largely through
land consolidation Fertilzation of soil and water with nitro-

<hade, which
the habitat for aquatic Ife. The removal of trees also leads
t0'50i erosion,

i I b
faster than others which means that fewer flowers bloom
hich le for bee:

which can smother aquatic habitats. Additionall, the.
loss of

Additionall

s fow andincresig th eiood o fooding and

funof,
oty

YOU MAY STAY PUT

bees, a5 some spa:vas on oy v i pecic -
ing

LOOK FOR FLORA

Food Source Loss

FLORA
Pollination sources

Flor nd auna i banized places have gons trough
substantial alterations and unprecedsnted changes in
o e potente S e b deveiopment
and ndutsalation.

This has resulted into flower poverty; the condition where
becs and other polinators experience a scarcity of food

changes in and use, intensive agricultura practices using
pesticides, urbanization and environmental poliution. As 3
sult, e et find enough nectar and poler

sustain themselves, which can lead to negative impacts o
their health, reproduction, and overal population dynam-

OU MAY STAY PUT
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A third version of the Role Playing card game; developed,
reiterated and evolved from semester two
on tools



on tools
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reflection on role playing card game:

This game is an efficient ice-breaker for participants and their
peers. It is light-hearted and easy to navigate, yet can become
confrontational when participants find it challenging to represent
or think like a NonHuman species. It acts as a stepping stone

to raise awareness about this dilemma and the inability to show
empathy due to a lack of attention to the More-than-Human

30 Sphere.
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Student participants’ version reflecting a NonHuman persona
close to them



on tools

EARTH GATHERING (RECIPROCITY)

reflection on earth gathering exercise:

It is very refreshing to see participants getting hands-on and
curious about one of the most mundane yet vital materials in our
ecological living system: soil. The expertise of local forest rangers
helps participants gain external insights into the shared topic of
regeneration, especially when applied to its place-based principle

32 in the local woods of Rotterdam, where most of us reside. 33
Earth* Gathering exercise at play

on tools



on tools

-YOUR FINDINGS

Field trip to Kralingse Bos for Earth* Garthefing exercise udent participants’ findings and observations
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on tools

LEAVING LEGACIES (LONG-TERM THINKING)

reflection on leaving legacies exercise:
The moral dialogue exercise is overly confrontational, emotional
and dense. The design of the ritual is insightful and its simplicity
makes the practice memorable. However, participants find it
difficult to answer the moral questions between generations and
some struggle to understand how they can contribute. There is
potential to redesign and simplify the depth of the questions for
36 future iterations. 37

on tools
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ON CONCEPTS

Concepts are principles central to Regenerative Practice and some
include designed exercises to help participants bridge theoretical
understanding with practical application.

e ~

A N 4 \
INTERNAL EXTERNAL
| LOCUS 1 |CONSIDERATING|

\OFCONTROL) ¢ ’
~N_- N_-
The internal locus of control refers to the control that originates
from within ourselves. This encompasses exercising personal control
over our behaviour and having agency over our lives and actions.
External considerations extend from empathy and the practice of
consciously and proactively taking others (including NonHuman
entities) into account.

~ e

TN
4 \

| NONHUMAN l
SPECIES

~ e

As stated in the Lemmas, the term is more specific than ‘other

than Human' species and refers specifically to living organisms not
classified as Humans. Primarily, it encompasses animals, although

it can also extend to other life forms such as plants, fungi, bacteria
and other microorganisms. NonHuman species are defined by their
biological characteristics and evolutionary relationships distinct
from Humans.

TN
4 \

| PLACE BASED l
RESOURCE

4

~ e

Place-based resources consider the genius loci, or the prevailing
influence of a specific location, typically the geographic place most
closely related to an individual. It involves deeply appreciating and
cultivating the finest quality and potential of what the place can
nurture and sustain.

on concepts

TN
4 \

| MUTUAL l
EXCHANGE

SN

As the words suggest, mutual exchange activities are practised
using the plant care or plant swap exercise, which usually takes
place at the beginning of the semester. Another similar exercise

is Guild Formation, which is a crucial process to understand the
relationships of a particular species and how it assists in exchange
to achieve a balanced ecosystem. Accounts and reflections of both
exercises can be found on the following pages.
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Cathedral Thinking is a mindset that embraces long-term vision,
where metaphorically, the brick masons lay the foundation knowing
they will not witness the completion of the building in their lifetime.
It involves transcending personal interests to extend benefits to

future generations and beyond.
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PLANT CARE EXERCISE (MUTUAL EXCHANGE)

To incorporate NonHuman species into our More-than Nature
environment in all aspects of (design) considerations, student
participants were each assigned a small houseplant to care for from
the beginning of the semester. These houseplants can be either
provided by educators/schools or exchanged with other peers
from existing collections. Students are instructed to nurture and
monitor the growth and needs of their assigned plants. This mutual
exchange exercise aims to demonstrate their practice of reciprocity
and compassion.

reflection on plant care exercise:

An enjoyable and lively ,quick and dirty” iteration with long-

term effects that bring delight to participants. This simple yet
responsible task highlights the principles of care and reciprocity.

It adds a playful touch to the complex and sometimes abstract
topic of Regenerative Practice. Furthermore, this exercise has the
potential to foster a sense of community within the class and build
bonds through collective plant care-taking.

on concepts
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ON STIMULUS

Stimuli are additional anecdotes designed to assist participants in
comprehending the various constructs of Regenerative Practice.
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Regenerative development lies in viewing situations from the
perspective of potential rather than problem. Potential represents
an inherent ability to effect change, foster growth and bring about
outcomes that have yet to be realised. It involves envisioning what
something could become and understanding how fulfilling its
purpose contributes beneficially to a larger system. The “Letter to
my potential” exercise (on the next page) helps participants identify
their own capabilities and consider how these abilities can enhance
overall quality.
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Relations are the connections through which two or more spe-
cies/characters (Human or NonHuman) are mutually linked and
intertwined. They enable us to comprehend that reciprocal acts of
relating benefit many rather than individual contentment alone. The
state of survival and sustenance relies on the healthy state of rela-
tions to foster and nurture flourishing. The Guild Formation exercise
is designed to assist participants in understanding the ecosystem
surrounding their NonHuman species.
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Imagining is the capacity to conjure visuals or images in our minds,
enabling a concentrated effort to perceive accurately from within
our minds as if it were real and operational. When imaging a
situation or system, personal emotions or reactions come into play
and our mental vigour responds, allowing us to envision potential
outcomes.

on stimulus
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The “Letter to my potential” exercise from a student participant

denotes a self-observation aspect that monitors personal changes and

development towards the Regenerative development paradigm.
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GUILD FORMATION (RELATIONS)

A guild is a network of systematically reciprocal exchanges that
unites a diverse range of entities as co-creators of the whole that
sustains them. Employing the principle of Guild Formation exercises
helps participants recognise the essence and importance of Mutual
Exchange within our ecosystems.

reflection on guild formation exercise:

This exercise presents participants with a valuable opportunity

to delve beyond their current knowledge of NonHuman species.
They gain an appreciation for the broader ecosystem and the
diverse roles each member plays in sustaining its vitality. Moreover,
this exercise allows participants to broaden their understanding of
other species that may relate to their persona but of which they
were previously unaware.

on stimulus

on stimulus

(oungl Direekive
(usleel g
ey 4382

To«im‘!‘ﬁ

3
il

45

Guild formation drawing from student par‘ticiﬁant Lena and

her NonHuman specie, the Corn Crake
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The notion of Learn(ing) to Unlearn can be
, personal and challenging to comprehend

&-,

and practise. Understandably, some
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participants declined consent to share their

creations.

ELECTROMAGUETIC TIELD

g from student participant Ajsa and her

NonHuman specie, the Olm or Human Fish

Guild formation drawin

UNDERGROUND
CKRVE  SYSTEWMS
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PROJECTS MANIFESTATION

Refer to ST publication, Mending Open Wound, page 52-67 for the
manifestation of student projects.
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DESIGN RESEARCH LEMMAS

reflection on DR lemmas:

This diagram illustrates the two trajectories of context | pursue

in my research. One is Higher (Arts & Design) Education and the
other is the Ecological and Regenerative professional field. | have
intentionally planned and designed roles and strategies to lay an
initial foundation for my New Practice: as a Regenerative Design
Educator and as a Regenerative Practitioner or Consultant. Pairing
these two tracks allows me to reflect on and share my iterations
and learnings with student participants (trajectory 1) and my peers
and collaborators (trajectory 2). In return, my peers share their
experiences and advice with me. As Regenerative education is
still in its infancy in the professional sector, reaching out to like-
minded professionals has broadened my network and provided
possibilities for future collaborations.

on DR lemmas
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A diagram indicating DR Lemmas that demostrate the relations
between the two trajectories that my research and | are involved in
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CONCLUSION

Crafting a conclusive statement proves challenging when contin-
uous iterations are necessary to ensure a comprehensive under-
standing of my research, for both participants and myself. Further-
more, while acknowledging that my current knowledge serves as

a foundation for future endeavors, | feel compelled to elevate my
research to a more substantial level. Despite encountering pitfalls
and experiencing triumphs over the past year, | am driven to rede-
sign and refine my approach, particularly in preparation for future
teaching opportunities within the context of Higher Arts and Design
Education.

This journey of continuous refinement will enrich my understanding
and enhance my ability to impart valuable Regenerative insights to
generations born and bred in the era of climate emergencies. Em-
bracing the lessons learned, | am prepared to adapt and improve
my teaching methods, ensuring that they remain dynamic and
relevant. My commitment to ongoing growth means that | can con-
tribute meaningfully to the academic and creative development of
future generations in this field. Ultimately, this process of improve-
ment and reflection highlights the importance of evolving research
and teaching practices to better serve the educational community
as well as advancing the discipline of arts and design.

to a new begining
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